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Abstract 
Using all the sources efficiently depends on the improvement of human resources. In a period when competition among the 
countries in the world increases and economical, social and political competition accelerates, the need for the improving of the 
qualitative human force is becoming higher and higher and on the other hand the importance of educational institutions 
responsible for educating necessary human force is becoming more significant in order to go through such a competition. The 
efforts to provide the quality at education and the effort of the faculties to become accredited in international arena has brought 
about new improvements in the roles of academic staff and their professional development  needs, and made the meeting of these 
needs necessary.  
© 2009 Elsevier Ltd. 
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1. Introduction 
With the increase in national and international competition, all the institutions and departments are in a race to 
serve qualitative products and services. In the heart of a qualitative product and service lies “qualitative human”. 
However, lack of qualitative human force has become a significant problem for a long time in Turkey, which is in an 
effort to turn its face out and attain the power to compete internationally. As in all over the world, the efforts to 
educate qualitative human force and eliminate such a lack have increased recently. The importance of vocational 
and technical educational institutions responsible for educating skillful and technical human force and forming the 
basis of working life in terms of responding the competition has increased parallel with such a process. Vocational 
and technical education systems in almost all of developed countries have been tried to reconstructed in a way to 
educate qualitative human force recently. As well as the efforts to provide quality guaranty at vocational technical 
education have increased in recent years in Turkey, the discussions how to increase it has also been going on.  
The increase in the quality of vocational and technical education mostly depends on the qualities of academic 
staff within a system of educational institutions educating teachers. Wideen & Grimmett (1996:36) stressed that the 
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roles and qualities of academic staff should be taken a focus if there is to be a new reconstruction concerning 
teacher training. In this context, while it is important to reconstruct a qualitative teacher training system regarding 
vocational and technical education, increasing the qualities of academic staff who are the practitioners of the 
programs in the process of reconstruction is a prerequisite in the provision of quality guaranty.    
There have been a great many studies showing that basic determinant factor in the creation of desired behavior 
changes at students is teacher rather than other factors (Sanders & Rivers, 1996; Wright, Horn, & Sanders, 1997; 
Eriúen, 2001; Rowe, 2003; Yetim & Göktaú, 2004). Therefore, the most effective way to reach the desired outcomes 
at education is to give teacher the opportunity to renew himself continuously. Cobb (1999) reported that an ever 
learning and improving oneself is a requirement for a qualitative teaching. Oser (1998) thought that teachers meet 
their vocational improvement needs continuously is an indicator of quality. As far as vocational improvement needs 
of academic staff working at teacher training institutions are concerned, such a case has become more significant. 
Without determining the improvement needs of academic staff and meeting them, educating qualitative teachers for 
vocational and technical education will not be possible however much effort is given to reconstruct the system.  
The aim of the current study was to determine the professional development needs of the academic staff working 
at the process of educating teachers to vocational education in Turkey in particular within the content of 
globalization and adaptation to EU at such fields as the process of quality and accreditation at education, preparing 
international projects, international cooperation and communication, skills to search, foreign language, writing 
scientific articles and using the technology.  
2. Method 
The study is a qualitative study depending on a general survey model. It was carried out with the participation of 
the academic staff of the Faculty of Vocational Education of the University of Selcuk, one of the two universities 
educating teachers for the vocational education in Turkey. There are three departments within the faculty, educating 
teachers for various vocational fields. These are; the Department of Child Development and Home Administration, 
the Department of Clothing Industry and Clothing Arts and Handicraft Arts. 87 academic staff work in these 
departments. All of the academic staff were tried to ask opinions throughout the study. However, most of the 
academic staff did not want to be included in the study. In addition, some of the academic staff could not be reached 
as they were in office abroad. In this way, the study was only carried out with the participation of 32 volunteer 
academic staff. Of the academic staff included in the study, 4 are man and 28 were women. 7 of the had a 
professional experience of 1-5 years, 13 had 6-10 years of experience, 4 had 11-15 years and 8 had an experience 
over 16 years. 6 of them were research assistants, 12 were tutors and 14 were assistant professor. The data in the 
study was obtained using a semi-structured “professional development needs scale” prepared by the first researcher 
(Eriúen). Before the practice of the scale each academic staff was interviewed and told how to fill in the scale one by 
one. 13 questions were included in the scale concerning levels of knowledge over standards and accreditation 
process in the education of academic staff, the process of Bologna, life long learning projects (Erasmus, Leonardo, 
Comenius), writing scientific articles for international indices, foreign language, their ability and the determination 
of their vocational improvement. Each answers given to the questions was analyzed one by one and findings were 
tried to determine by offering examples from the replies given. 
3. Findings 
Within the purpose of the research, the findings obtained in the light of questions included in “professional 
development needs scale” were given below under some titles:  
3.1. Knowledge levels of academic staff over “the standards and the process of accreditation at teacher training in 
Turkey prepared by the Board of Higher Education (BHE)” and their educational needs:  
Almost all of the academic staff expressed their incompetence about this issue in such expressions as “I have no 
information, I have no idea, I am not competent …). Some of the academic staff expressed their ideas as “I partly 
know it, a study of accreditation was hold in the department for the adaptation but I think it will take time to apply it 
at the units to be accredited”, “I know that there is a study for the reconstruction at the dispersal of the courses 
taught at the faculties of education”, “I haven’t had any document prepared by the BHE”, “I know that there are 
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some document initiated and presented by BHE to these institutions and faculties of education but I have no idea 
about the standards”, “I suppose there is a reconstruction concerning vocational education in this issue”. As is 
shown, none of the academic staff presented any information about the start, process and product standards required 
for accreditation process and the realization of this process in both the document given on the web page of BHE and 
the document presented as a published material (YOK, 1999). It is clear that almost all of the academic staff are in 
need of a vocational improvement education. 
3.2. Knowledge levels of academic staff over “the standards required for the accreditation of the program they work 
for” and their educational needs 
Almost all of the academic staff expressed their incompetence about this issue in such expressions as “I have no 
information, I have no idea, I am not competent …”. Some of the academic staff expressed like; “I worked for the 
preparation of the alternative program created for the accreditation of the program of the department”, “some 
meetings were held in the department but I don’t think that they were sufficient”, “the accreditation contents of the 
courses were prepared by me suitable for standards”, “as it contains the adaptation to the world in terms of 
accreditation content, I know that I was not included in the class over the application abroad and higher education in 
my department, and we cannot encounter a school similar that of ours”. Although there have been a great many 
discussions and publications in the past ten years over the standards required for the institutions educating teachers, 
most of the academic staff are unaware of these and are in need of knowledge.  
3.3. Knowledge levels of academic staff over “SWOT analysis and strategic planning of the university, faculty, 
department and the branch they work for” and their educational needs 
Almost all of the academic staff expressed their incompetence about this issue in such expressions as “I have no 
information, I have no idea, I am not competent …). Only three of the academic staff expressed; “As far as I know, 
SWOT analysis means determining the current position, problems both positive and negative before making a 
strategic plan. I am not sure but a strategic plan of 2008-2013 was prepared in our university. According to this plan 
some objectives were decided to increase in the quality at education. Visions and missions of the departments were 
prepared. Academic staff were evaluated by the students and WEB site of the faculty was prepared”, “Accreditation 
and evaluation boards of the university and faculties were established in this issue. I am the representative of a 
subboard of accreditation at the university. SWOT analysis is to evaluate in the context of strong, weak, opportunity, 
threats mission and vision. The evaluations carried out in the university were published in the strategic plan of 2009-
2013”, “Within the context of  strategic plan and SWOT analyses, some weak and strong sides were determined, and 
some studies were conducted to be able to use the opportunities in a better way and to determine the threats and 
eliminate them”. As is clear, almost all of the academic staff but three have no idea in this issue.  
3.4. Knowledge levels of academic staff over “Bologna process” and their educational needs:  
Almost all of the academic staff expressed their incompetence about this issue in such expressions as “I have no 
information, I have no idea, I am not competent …). One of the academic staff had striking ideas in the issue of 
lacking knowledge; “There might be a process of adaptation to EU, it might contain topics varying from 8 year 
compulsory education to the prohibition eating Kokoreç (a kind of Turkish food).” Only three academic staff 
expressed ideas such as; “I know that it gives an opportunity to exchange academic staff and improve their 
abilities”, “It is a process aiming at making the standards of higher education in EU countries come closer and 
support the cooperation in the field of education. In this context, there have been some studies such as arranging its 
own accreditation systems in Turkey, increasing the opportunities of life long learning and improving the quality”, 
“I know that EU countries signed a contract to increa the quality in education. Within this context, a national agency 
was established at The Prime Ministry State Planning Organization (DPT) and strategic plans of schools have been 
prepared here and the projects are supported”. As is clear, Bologna process (Bergen, 2005) is an initiative of higher 
education reform stated with “Bologna Declaration” issued in by European Union by 1999. The purpose is to create 
a “European Higher Education Field” having a stronger force of competition, understanding and completing each 
other mutually in a harmonious way in European Countries until the year 2010. This process will be realized by 
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being in harmony with national conditions and cultures of the countries, by sharing common experiences throughout 
Europe, by cooperating in common objectives and benefiting from each other. The process of Bologna aims at 
practicing an easy to understand and comparative system, practicing dual education of graduation and post 
graduation, forming a common crediting system between universities (European Credit Transfer System – ECTS), 
eliminating the handicaps at the free circulation of academic staff among universities, supplying the participation of 
students at higher education, encouraging granting common diplomas at higher education, including doctorate 
degree as a third stage into the system, creating European dimension at quality guaranty and making European 
dimension attain at higher education. In this context, it is clear from both the written expressions of academic staff 
and the interviews made that most of the academic staff lack seriously in this issue.  
3.5. Knowledge levels of academic staff over “whether the university they work for is a member of the European 
University Association and the purpose of the European University Association” and their educational needs 
Almost all of the academic staff expressed their incompetence about this subject in such expressions as “I have 
no information, I have no idea, I am not competent …”. Only four of the academic staff expressed that they had 
enough knowledge about the association. For the purpose the association, these academic staff expressed; “to 
provide the improvement of European universities together”, “to make EU universities stronger”, “improving the 
quality and credit transfer system at EU universities”, “carrying out common programs”. It is clear that most of the 
academic staff do not have enough information in this issue.  
3.6. Knowledge levels of academic staff over “Turkish National Agency  (Center for European Union Education and 
Youht Programmes) ” and their educational needs 
Nearly half of the academic staff reported that they had no idea in this issue while the others had some 
information. Some of the academic staff expressed their though as; “I know that it is an institution supplying 
cooperation and organization to make it possible to benefit from EU educational and youth programs”, “It is an 
institution providing the acceptance of the EU projects and their conduction  and the centre is in Ankara”, “It is an 
institution serving for EU projects on behalf of EU”, “I am able reach all the information due to its web site and 
aware of the seminars prepared for us”, “I know that the process of Bologna was established in the year 2002 within 
the State Planning Organization and orients the participants for the projects supported by EU”, “ It is an institution 
examining and supervising the projects in Turkey”, “I think it organizes the projects carried out with EU and the 
travels of academic staff and students abroad, that’s all what I know”. As given above, some of the academic staff 
do not have enough information in this issue. It is clear that the Center for European Union Education and Youht 
Programmes cannot realize the objective of “introducing the EU Education and Youth Programs to the participants 
in Turkey well enough”.   
3.7. Knowledge levels of academic staff over “Comenius, Erasmus and Leonardo projects carried out within the 
content of Life Long Learning” and their educational needs 
It is striking that academic staff lack seriously in Comenius projects in particular. Nearly three-forth of them 
reported that they had no information in this issue. As for the projects of Erasmus and Leonardo, it was determined 
that three-fifth of them had enough information. It was found that academic staff expressed the projects of Erasmus 
as “cooperation projects in the field of higher education, carrying out common projects with EU universities, 
student–teacher exchange”. As for Leonardo projects, it was expressed as “projects concerning vocational and 
technical education, action and innovation transfer”.  Six of the academic staff giving an opinion reported that they 
were in a Leonardo project as an administrator or a participant at least. Those not participating in the projects 
explained the reasons why they did not as; “I was not interested”, “there is a lack of guidance”, “my application was 
not approved”, “I am incompetent in the process of preparing projects and foreign language”, “I have no time”,     
“I have had no opportunity”.  
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3.8. The competence of academic staff over “participation in conferences abroad” and their educational needs 
Only 12 of the academic staff reported that they participated into a conference abroad at least. Only 8 of them 
expressed that they presented the paper in a foreign language at the conference. Nearly two-third of the academic 
staff reported that they did not participate in a conference abroad and gave reasons why they did not as; “I do not 
have enough competence in a foreign language”, “financial support is not adequate”, “I have a big load of teaching” 
and so on.  
3.9. The competence of academic staff over “having publications at international Scientific Indices (SCI, SSCI, 
AHCI …) ” and their educational needs 
None of the academic staff but one had a publication published at journals scanned in these indices. The basic 
reasons of this was explained as; “I do not have enough competence in a foreign language”, “I do not know where to 
make it published”, “ I do not have enough information about the criteria of publishing”, “I do not know what kind 
of papers are sent to what journals”, “I do not know which journals are these”, “I do not think that I have enough 
information to make a publication at an international journal”, “I could, if I had a good counselor”. 
3.10. Knowledge levels and skills of academic staff over “WEB page in Turkish – A foreign language” and their 
educational needs 
Almost all of the academic staff reported that there is a web page for them prepared in Turkish at the university 
they work for but that it is not adequate enough. Also, almost all did not have enough information about how to 
prepare a web site. None of the academic staff had a web site prepared in a foreign language. Some of the academic 
staff explained this case as; “I do not need it”, “I have no economical chance and time for it”, “Is there a need for 
such a page”, “I do not know how to do it”. Only three of the academic staff expressed as; “I believe that it is 
particularly necessary for EU projects but I have no page”, “it is important in terms of international 
communication”, “how can we open our doors to the world if we haven’t” and stressed the importance of preparing 
a page in a foreign language.  
3.11. The views of academic staff over “on what subject they need in-service training”  
Only four of academic staff reported that they did not in need of  any training. The others all were in need of 
improving their foreign language. A great majority thought that they are incompetent in writing an international 
article and preparing a project. Nearly half thought that they are in need of information about the expectation of EU 
from higher education. A few stressed that they need information about how to use informatics technologies, prepare 
a web site. The academic staff reported about their needs as; “It would be better if I knew foreign language better”, 
“I am incompetent in preparing a European project”, “I am incompetent in web designing”, “inservice training 
should be given particularly about Leonardo projects”, “Quality is induced with individual effort, I think that a great 
many people lack in a lot of issues to increase quality and it should be met”, “I am not aware of international 
improvements in our field”, “ I cannot improve myself as I do not know a foreign language well”, “In order to 
represent our school in international fields, we are not adequate enough in writing international articles, preparing 
projects, we do not even have a web site in a foreign language”.  
3.12.  The views of academic staff over “ in-service training programs arranged at their 
university/faculties/departments”  
The academic staff all reported that no in-service training course were arranged by the university and faculties. 
Only two of them reported that a short term program was arranged by their departments over “school-industry 
cooperation and machinery technology” but  tehet were not so beneficial.  
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3.13. The views of academic staff over “factors hindering their professional development”  
All of the academic staff indicated that there were individual and institutional factors hindering their professional 
development. Some of the ideas in this issue can be listed as; “The load for teaching and the number of students are 
over standards, there is no doctorate program in my department”, “I am not interested”, “Sometimes we cannot get 
the permission for research”, “We have to teach more as there aren’t enough academic staff”, “I have difficulty in 
following up innovations as I do not have adequate knowledge in a foreign language”, “There are some problems of 
communication in our department”, “We have economical problems”, “There is a lack of team work and 
consultant”, “The institution does not have enough financial support”, “We have to teach in 7-8 different courses in 
a term”, “The administration has negative attitudes”, “The lack of mission and vision of the institution affect us 
negatively”, “We have an institutional structure far from international developments”, “there is a lack of leaders”, 
“The University does not have enough support”, “There is no unit at the level of faculties and there is not enough 
guidance”.  
4. Conclusions and Suggestions 
The basic conclusion reached in this study is that; academic staff working in the process of educating teachers for 
vocational education in Turkey lack seriously of professional improvement in terms of globalization and adaptation 
to European Union. The universities responsible for a pioneer role in the change and development of countries and 
their academic staff should fulfill the tasks expected from them efficiently in order to realize this purpose. However, 
the results of the current study showed that the academic staff are in need of training at a level to hinder their tasks 
and roles efficiently. The academic staff are in need of professional improvement in such fields as; the process of 
quality and accreditation at education, preparing an international project, international communication and 
cooperation, writing an international article, the skills of research, foreign language and use of technology. In order 
to meet the needs of professional development of academic staff in the lights of the findings obtained;  
1. A continual support of in-service training for the institutions educating teachers should be supplied in order to 
realize the objective of “of “introducing the EU Education and Youth Programs to all of the participants in 
Turkey well enough” by the Center for European Union Education and Youht Programmes. 
2. A continual in-service training should be given in the educational programs of universities.  
3. Internet based education, aiming at in-service training at universities should be made widespread. 
4. Foreign language education opportunities should be given to academic staff in order to use their foreign 
languages efficiently. 
5. Project coordinators responsible for the projects of university /faculties/ departments should be more active.  
6. The number of academic staff should be increased and the course load should be reduced.  
7. More financial support to the academic staff should be granted. 
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